MyBaJ1bHe OLLiHIOBaHHS K 3aci6
XOUEHHS Ta MOTMBaLLii 38,06yBayiB
ocsim. Ctparerii opraHi3auji
¢ opMyBa/IbHOIO OLJIHKOBAHHSA Ta
MeToAM IX BUKOPUCTaHHS.

ey




Axwo cnocib
OLiHIOBaHHA HalInX
YUYHIB He 3MiHNUTbCA,

KynbTypa HaBYaHHSA He
3MIHUTbCA TaKOXX

Mapika TonBona

AK OLIHUTU YUHIB
ePpeKTUBHO?

ASSESSMENT FOR LEARNING:
WHAT AND WHY?
Or
ASSESSMENT OF LEARNING



EFFECTIVE FEEDBACK:
THE KEY TO SUCCESSFUL
ASSESSMENT FOR LEARNING

The experts of Oxford University Press



Tpn 63308
KOMMOHEHTU
OLIIHFOBAHHA

ASSESSMENT FOR LEARNING ASSESSMENT OF LEARNING SELF- ASSESSMENT

OuiHlOBaHHA A HaBYaHHA  OuiHIOBaHHA HaBYaHHA OuiHIOBaHHA AK
(popmyBanbHe ouiHIOBaHHA) (NigCcymMKOBe OLLiHFOBAHHSA) HaBUYaHHA
(camoouiHIOBaHHA)



ASSESSMENT FOR LEARNING:
WHAT AND WHY?

ASSESSMENT FOR LEARNING ASSESSMENT OF LEARNING

Learning process Learning outcome

1]






B uoMy cyTb
$OpPMyBabLHOIO
OLIHFOBAHHA?

DopmyBanbHe
OLIHFOBAHHSA — LIe KON
BUMTENIL MPOBOANTE
MOHITOPWHT TOTO, LLO
VUHI BXE 3HaKOTb MOKM
BOHM LL|e HAaBYaKOTLCH.

OcHoBHa MmeTa
¢dopmMyBasibHOrO OL,iHKOBaAHHA
nonAra€e B TOMy, WO BUUTENb
OLLiHKOE UM YCNILIHO YYHi
AIlOTb Nig Yyac HaBYaHHA.

Bu3Hauae Ak B noaasiblwiomy
HeobxigHO 6yayBaTn
HaBYaHHA Ta Ha ManbyTHe
KOpPUrye Leun npouec.

®dopmyBasibHe OLIHIOBAHHSA —
e BCi IHCTPYMEHTH, AKi Mun
MOXXeMO BUKOpUCTaTU ANSA
TOro abu nepeBipnTn AK
Aob6pe yuHi 3acBoiNn
VERTJIEY



I will
not fmmedistely
but definitely.

e, T

18

The progressive
broadening of the
concept of ssessment

for learning has been
summarized in four
stages, in which the

assessment provides
information about:

the learning process

the learning process that
teachers can use for
instructional decisions

N 4

the learning process that
teachers can use for
instructional decisions and
students can use to improve
performance

\ 4

the learning process that
teachers can use for
instructional decisions and
students can use to improve
performance which motivates
students



Ao perynapHo
BMKOPMCTOBYBATM
dbopMyBasibHe
OLIIHFOBAHHH
(Hanpwuknag,
NPOBOANTH
BIKTOPUHY
LLLOM'ATHWULLI), Le
3abe3neuvye
esieMeHT
CTabiNbHOCTI ANg
YUHIB.

OcKinbku
dopMyBasibHe
OLIIHFOBaHHA MOXe
MaTW PI3HI popmu,
e po3pmBaE
MOHOTOHHICTb
TpaguLinHOro
cepenoBuLLa Knacy,
Ae NaHye cncremMa
"HaBYaHHSA-
nepesipka-
HaBYaHHA".

Uum pobpe popmyBasibHe OLiHIOBaHHSA
oL iHIOBaHHA AnA 3406yBauiB ocBiTNU?

®opmyBasibHe
OLIIHFOBAHHSA He
BMUMarae
BMKOPWCTAHHA
TpaanLINHNX
OLIHOK Y BUTNAA]
ymncna (1-12) um
nitepwn (A,B,C,D).
HatoMmicTb
BMKOPWCTOBYETLCA
cuctemMa "3aaB”/ "He
37aB".



BENEFITS FOR LEARNERS

« « higher attainment

 a deeper understanding of what is being learned
 greater motivation and commitment to learning
« a clear understanding of how and why they are

being assessed
* autonomy anc

regulated and

the possibility of becoming self-
ifelong learners.

The experts of Oxford University Press



AKi BOHYCU Ans
BUMTENIB?

Mu moxxemo

BMKOPUCTOBYBaTH

dopmyBasbHe

OUiHIOBaHHA ANA

TOro, Wob

CKOpUryBaTy Halli
MeToAN HaBUaHHA

abo crparerii.

PdopmyBasibHe
OUiHIOBAHHA
Aonomarae
BUABNATU
npo6nemu
wBUALIe, HDK
niacymkoBe
OUiHIOBAHHA
Ta BUpiwyBaTH
X NOKN He
ni3Ho.

®dopmyBasibHe OLiHIOBaHHA MOXKe
AOMOMOITU HaM po3ni3HaTU Hawi cnabki
Micua. OcKinbku BCi Ka1acu € rpynamum, o
AKUX BXOAATH Pi3HiI YUHI, 3 pi3HNMMU
38i6HOCTAMM Ta piBHEeM 3HaHHA MOBU, MU
He MO>XeMO BUKOPUCTOBYBaTU A0
KOXXHOIO 3 HUX AKUMACb YHiBepca/ibHUN
niaxip. ®opmyBasibHe OLiHIOBaHHA
AorNoMara€ BU3HaAUUTH Lii oKpemi cnabki

30HU.

dopmyBasibHe
OLiHIOBAHHA
MOXKe MaTu
6yab-aKy
dopmy. Taknm
UMHOM, €
AOBONI
FHYYKUM
iIHCTPYyMeHTOM
B pykax
BUKJ1agava.

®dopmyBasibHe
OLiHIOBAHHA
Aornomarae
HaMm
BMpillyBaTH,
um pyxartmcsa
Bnepea, um
3aTpumaTmcsa
TPOXU AoOBLUE
Ha NeBHOMY
MOBHOMY
MOMEHTI.

BripoBaa)xeHHs
¢dopmyBasibHOro
OLiHIOBaHHA
Aornomarae
BUMUTE/IIO Kpalle
PO3yMiTh CBOIX
YUHIB, a TaKOXX
cTratm
CUNbHIWLIUM
BUMUTENIEM.



BE TS FOR TEACHERS

« opportunities to share and discuss learning goals

with learners

* a better understanding of how to adapt their

teaching to learners’ needs

« supporting two-way communication with learners

e more creative and flexible a

oproaches to teaching

 appreciation for reflective practices

« sustained professional deve

opment

« improved collaboration between colleagues and

stakeholders.

The experts of Oxford University Press



BENEFITS FOR SCHOOLS

e a collaborative classroom dynamic in which students
play a more active role and teachers are clear about
what is being learned and more flexible in their
teaching practices

 better results including test scores and other
external measures

« narrowing of the gap between higher-and

lower-achieving students.

The experts of Oxford University Press



BNKJTNKIN/ HeobXifiHiCTb AOCATHEHHS
CHALLENGES

6anaHcy MK npakTukamm
¢dopmMyBaNbHOro OLiHIOBaHHA Ta
“3aBxaun BuamuMmmummn”’
pe3y/sbTaTaMu NiACYyMKOBOIO
OLIHIOBAHHA;

HU3bKa AKICTb IHCTPYMEHTIB
niACyMKOBOro ouiHIOBaHHA abo

Lack of clarity

Classroom practices 3aCTOCYBaHHA IHCTPYMEHTIB
NiACyMKOBOro oL iHIOBaHHA, L0
Focus on examination He BignoBiaaloTb 3micTy

HaBUaJIibHUX nporpamv,
results porp

Teachers' beliefs about

language learning HeJ,0CTaTHA Y3roJPKEHICTb MidX
niaxoaamm A0 OLiHIOBAaHHA
HaBYaJIbHUX AOCATHEeHb Y4YHIB
Ta MOHITOPUHIY AKOCTi OCBITU.



ETanwm niarotoBKM 40 OpraHi3auil GopMyBaibHOro

dopmar

NUCbMOBO,
YCHO,
Bi3ya/bHO,
KIHECTETUYHO

OUIHKOBAHHA
MeTa
Yac MigroToBka OuinloBau
B Npoueci Linodposi Buuntens,
NOACHEHHA  TeXHOAOTrIj, YUHI, FOCTI
MaTtepiany  NPUMIWLEHHSA,  AK eKCrnepTy
UM nicnsa 4ac,
3anpoLleHni
yyuunTesib 4
rocTi AK

eKcrnepTm.

Pesynbrar
OowWiHIOBaHHA

Okpewmi
YUHI, rpyna
YUHIB, BECb

Knac



Classroom
assessment planning

sheet




WSTAKES

M

THAT YOU'RE

TG

OopmyBanbHe
OLIIHFOBAHHSA AK
"OLIHFOBAHHA A4
HaBYaHHS"
CKNALAETHCA 3 MEBHMUX
eNIEMEHTIB, cepes, AKMX
Hacamrepea:

BMPO6IeHHA 3po3yMinnx
YUYHAM LiZ1IeV Ha NeBHUMN
nepioa HaBYaHHSA;

HaAaHHA U OTPUMAaHHA
YYHAMMU KOHCTPYKTUBHOTO
3BOPOTHOro 3B A3KYy LW,0A40
IXHIX HaBYa/IbHNX AOCATHEHb
BiANOBIAHO A0 BU3HAUYEHMX
uisnen;

KOpPUryBaHHA BUMUTe/ieM
HaBuaJIbHOro npouecy

BiANOBIAHO A0 pe3ynbTaTiB i
HaBuaJIbHOro NoCTyny yuyHiB.



Assessment for learning should
give learners confidence in what
they can do and help them
understand where they need to
Improve.

ELAINE BOYD



PUTTING ASSESSMENT FOR
LEARNING INTO ACTION

diagnostics: finding out where learners are in their learning
learning intentions: making clear what is being learned and why

success criteria: clarifying what performance will look like as a result of
this learning.

success criteria



Classroom dialogue

« dealing with wrong
answers

« asking questions to elicit
deeper understanding

e wait time

e encouraging learners to
ask questions.

OMNUTYBaHHA Ta
BIKTOPUHW, CTBOPEHI
3a 4OMNOMOrOoH

nporpam

abo yn irop Ta
IHCTPYMEHTIB, TaKMX
AK , ,



https://socrative.com/
http://quizlet.com/
https://www.quizalize.com/
https://getkahoot.com/
https://www.youtube.com/watch?v=LBPsx7jCVtw
https://www.gimkit.com/
https://www.plickers.com/
https://www.flippity.net/

Some of the most useful feedback in the
language classroom is the feedback
given by students to the teacher. The

best teachers seek and act on feedback
from students on the quality of their
teaching and how to improve It.

ANTHONY GREEN



LEARNING
INTENTIONS

do it.

Broad curriculum By engaging with text-based

alim

Curriculum aim

Lesson aim

activities, learners
become increasingly skilled
speakers and writers

To show a developing
understanding of how to shape
(written) texts for different
audiences and purposes

To learn how paragraphs help to
sequence an
argument

Our teacher tells us why we're doing
something. In this week’s lesson she told us
we were practising reading for gist so | know
that | have to focus on the overall message
and not worry about words | don't know. It
really helps to know what to do and how to

Learning intentions: Using paragraphs in writing

We are learning to write a
convincing
argument.

We are learning to sequence an
argument.

We are learning what a
paragraph is and
when to start a new one.



You
Tuhe

EDpuzzle

L

https://drive.google.com/drive/folders/1Ujuzwa7uLvHNANF1RD
coxws-HRKsKA72

LLlo MOXHa 3anponoHyBaTh ANA
GOpPMYyBaNIbHOIO OLIHKOBAHHA?

PlayPosit
(Canvas) -
Create a
Graded
Interactive
Video
Assignment

* EDpuzzle

Make any video

your lesson




AK LUBMAKO LlikaBI IHTEpPaKTMBHI BIAEO
BiACNiAKYBaTH BIACHOPYUY.

Nporpec y4yHis?

(LearningApps, Edpuzzle)

Tpun-aBa-o4MH

Peer-instruction .
BioPoem

KpeaTnBHI “LLUBMAKI" MPOEKTU

KBECTU Graffiti Wall

[lpnnom «ekcriepTHa ouiHka» 3 Padlet



Seven key elements of effective
feedback

Foag:ﬁ5
THE TASK
o E

NOT Th
LEARNER



LLlo 3HaunThL «edPeKTMBHUMN 3BOPOTHMI 3B'A30K Bij

CnpamoBye
yBary Ha
NPOrHO3YBaHHH
HaBYaHHSA,
BKa3yrouu Ha
CUJIbHI CTOPOHMU
Ta MPOMOHYUM
KOHKPETHI KpOKWU
Ans
BAOCKOHAa/IEHHS.

YUUTENA»?

BinbyBaeTbca nig

Crocyetbca
yac HaBYaHHS, YaCTKOBOTIO
J10 BUCTaBJIEHHSA PO3YMiHHSA.
6ana. TobTo TOA), Akwo poboTa
KOJIN Le € yac YyUYHA He

LLIOCb AEMOHCTPYE
YAOCKOHANINTMW. xoya 6
YaCTKOBOTIO
PO3YMIiHHA
NOHATTA Umn
npouecy —
3BOPOTHMI

3B'A30K He €
ePeKTUBHUM.

EbexkTnBHMIA
3BOPOTHMUIA
3B'A30K He
3aMIiHIO€
CaMOCTIMHOrO
MUWUCNEHHA YUHIB.

3BOPOTHUM
3B'A30K Ma€E
6yTI
obmMexeHuM. 3a
OAMVH pa3 BapTo
JaBaTn AUTUHI
CTiIbKU
IHpopmMaLii,
CKIIbKW BOHa

MOXe ONnaHyBaTH

Ta BUMPaBUTH.



7 o3HaK, WO y BalloMy K/aci peani3yerbcs

O () o5 B [N

«OLiIHIOBaHHA ANA HaBUYAaHHA»:

Y knaci binblie LiHyrTbCA I4€], BACAOBAEH] YUHAMMN, @ HE TOTOBI
BIAMOBIA,.

YUHI 3HarOTb OUIKYBaHI pe3y/bTaTh HaBYaHHA Ta KpUTepIT yCrixy.
YUHI rotoBl pU3nKyBaTH, IX He IAKarOTb | HE 3YNMUHAKTb MOMWJIKU.
YUHI BMItOTb KPUTMKYBATK €KOAOFIYHO, HafaBaTu U OTPUMYBATK BIATYKW.
Y4UHI BIANOBIAAOTb 3@ CBOE HAaBUAHHA.

Yuntenb — He €auHe g>Kepeno 3HaHb. YUHI BMIFOTb KOPUCTYBaTUCA
NPVHLNNOM «3anuTtan y TpbOoX, NePLU HIXK 3anNnUTat B MeHe». Takmnm
YNHOM MIABULLYHOTLCA KOMyHiKaTI/IBHi HAaBUUKM AITEN.

Yuutenb € pacuniTaTopom y Knaci: BiH po3yMmi€, AK AOMOMOTTH AITAM
npautoBaTti B rpyru AocAraty pesy/nbraTiB 3a LOMNOMOror HacTaHOB UK
3BOPOTHOTO 3B'A3KY.
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https://www.google.com/search?q=teded
https://uknowit.uwgb.edu/page.php?id=111173
https://edpuzzle.com/
https://osvitoria.media/experience/yak-otsinyuvaty-bez-otsinok-pokrokovo-instruktsiya-suchasnogo-vchytelya/
https://osvitoria.media/experience/formative-assessment/

